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During thepasttwo decades there
has been mountingevidence based upon

tests, surveys, and research that most
American sudents graduate from or leave
high school withlittlebasc knowledge of
history, civics economics and geography.
Many policy makers, academics, educa-
tors,and members of the general public
areincreasngly troubled by thistrend. In

an ever morecomplex worlditisimpera
tive that a criticd mass of American

citizens have a befter understanding of
history, currentaffairs, and politica and
economic inditutions Arguably, the very
futureof the A merican Republic could
beat stake. The nation’s schoolshave the
charge of imparting history and socid

science content to students, and have,
since the early part of the last century,
done thisthrough offeringsocid studies,
asubject that theoreticaly encompasses

content from historyand socid science
disciplines.

Whilesignificant evidence of student
performance, or the lack thereof, in
socid studies and associated subjects
such as history exists, to date no system-
atic attempt has been made to gain some
level of nationa understanding of w hat
exactly is going on with socid studies in
our elementary and middle schools This
study is such an attempt. It exclusively
focuses upon public elementary and

middle schools, theeducational institu-
tionswhere formd historyand civic edu-
cation alegedly begns. The elementary

* clasoom isalo where dudents develop

someof their initid attitudes about, and
knowledge of, history and the socid sci-
ences. Inwhat followswefocus upon the
people responsible for this instruction:
elementary and middie school teachers.

Much of the debate over the direc-
tion of socia studies education has been
based on inferences drawn from such
sources as test scores, printed standards,
textbooks, academic writingabout the
social studies, conference presentations,
and andlyses of school curricula While
each of these sources offers insight into
thenature of the teaching of socia stud-
jesin our nation'sschools, each initsown
way offers alimited perspective. Actual
instructiona practice is often quite dif-
ferentfromthe i nferences drawn based
on the above sources. “Curriculum as
taught” is often different from “arric-
ulum as designed” or the “arriculum
& imagned.” One effective method of
ascertaining the status of socid studies
today in America’s schools is to obtain
more direct information about what
actually occurs in social studies classes
and how teachers perceivesocia studies,
both as a discipline and in relation to
other subjects.

Social Edfxation

Although there are meny surveys that
have examined teachers' educational
philosophies and pedagpgcad predi-
lections, w eare unaware of any studies
focusing exclusively upon social stud-
ies teachers. Also important is the fact
there areno studies in at teast thelastten
years that have utilized random nation-
ally-representative samplingtechniques.
Prior research on social studies teach -
ers has been limited by non—randO}n
sampling procedures that inevitably
raise questions about how repressntative
the sample isand the generalizability of
the findings.

Thanks to a generous grantfrom the
Lynde and Harry Bradley Foundation,
we were able to develop an interview
protocol and retdin the services of the
Universityof C onnecticut’ s C enter for
Survey Research to conduct a nation-
ally representative telephone survey of
second-, fifth-) and eighth-grade socid
studies teachers.® In late spring and
early summer 2005, 1,051 telephone
interviews were conducted with equa
numbers of randomly selected sec-
ond-, fifth-, and eighth-grade teachers
from throughout the nation who teach
socid studies. Typically, state testing
takes place at grades Sand 8and teach-
ersfrom these two grades surveyed are
charged through most state curricula to



engage in the first systematic instruction
inUS. history.

Weconsidered ittobecritica to have
asample sizeofaround 1,000 teachers
inorder to reduce the margn of error
to plus or minus 3% Our objective
was to have results that could, with a
high degree of confidence, represent
an accurate picture of socid studies
teachers and social studies classrooms
in America's public schools. The
funding level was sufficient to achieve
the desired sample size and a 15-
minute tefephone interview with each
participating teacher. T ime constraints
limited the range and forma of
questions that could be asked. The
areas of inquiry of the telephone survey
were

» Theimportance of socid studies in
the schoolsand instructional time
devoted to socid studiesin teachers'
classrooms

» Teachers' preferred rationales for
teaching socid studies

= Teachers and school [eaders’ pre-
ferred teaching styles

» Theinfluence of state testing pro-
gramson classroom practice

» Teachers' views onimportant topics
that should beemphasized inthe
social studies curricuium

» Teachers' reports of their most recent
dass activities

* Teachers’ views on professional
preparation and current professiona
development needs

= Teachers' viewson the value of

socid studies research
= Teachers’ views on textbook use and

quality
« Teachers’ views on the impact of the

No Child Left Behind legislation
= Theinfluence of teachers' mora,

social, and politica views upon their

classroom instruction

« Teachers’ control over their class-
rooms

KelFindings: Social Studies
Gets Little Time in Elementar{]
Schools

Teachers reported that socid studies
in general, or associated subjects such

TABLE 1. The Curricular Emphasis of Social Studies

Q When teachersteach social studies especially US hisoryandcivics what degresof
emphasisdo youthink shouldbe givento eachof the following ?Rease usea o Dxcale
where Tmeansno emphasisat allanda ) meansextremely heavy anphasis Use anynumber
in between, the higher thenumber thegreatertheemphads (Shown: %ratingit an8, 9,or
Wsggnificant enphass

(Grades2,5,& | Grade 2 | Grade5 Grade 8
8 combined}
Promoting the acceptance
of cultural diversity &% 8% 8% 84%
The Constitution and the
U.S. system of government 8% 69% &% %6%
Thinking criticaty about
American institutions and % 0% 7% 86%
American cutture
Leaming to interact sodally ;
with others : % 8% 2% 66%
Injustice in the American
system, with particular
attention paid to race, gen- 0% 64% 65% &%
der,and dass injustice
American historical heroes 67% 69% 0% 64%

TABLE 2 Instruction
Q In yourmos recent ocial sudiesclass period, did you do anyof the bollowing ?
(Shown: % saying yes

(Grades2,588 | Grade 2 | Grade5 | Grade

combined) 8
Have whole dass teacher
presentation/di scussion 90% 96% 90% | &%
Have students engaged in
problem solving or aritical think - &% 87% &% |38%
ing activities
Have students workin smdl

88%

groups &% 87% &%
Have students reading in
textbooks 64% 5% =% | 64%
Have students working in work-
books or on handouts 8% 62% 5% |58%
Have video-based activities St% 4% 48% 63%
Have computer-based activities,
induding the intemnet Q% % 5% | 57%
Have students engaged in
service-leaming or community D% 38% 290% | 3%
activities

and textbooks, but believed they had a lot of control o ver t he classroom methods they
employed.

as history or civics, recsived relatively
little instructiond time compared
to other subjects. Most eementary
school teachers devoted 1essthan one
hour per day to socia studies in any
form. Seventy percent of second- and
fifth-gade teachers spent less than
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four hours per week teaching social
studies. By comparison, 11% of the
same teachers spent less than four
hours teaching math and 8% spent
less than four hours teaching reading
In many schools, socia studies
subjects such as history or geography



aren't taught as separate subjects but
are “integrated® with language arts
or science. Approximately half of
both second- and fifth-grade teachers
“integrated” what little socia studies
they taught.

Social Studies Teachers Report that
Schools Accord Social Studies Low
Importance Compared to Other
Subjects
Despite much institutiond rhetoric
about “the importance of citizenship
education,” the majority of teachers
didn't perceive their schools asplacing
much importance on sodial studies in
general or associated subjects such
as civics, economics, geography, and
history when compared to other school
subjects. Unsurprisingy, teachers ata!
levels indicated that well over 90% of
schools considered math and reading
highly important. Science was lower
than math and reading in perceived
school-wide importance butwas rated
sigqnificantly ahead of socid studies.
Only 29% of all teachers indicated
that their schools thought civics and
government important. Webelieve this
to be astrikingstatistic, given thatitis
widely accepted that civic education is
an important function of the schools.
Only in eighth grade, where teachers
tend to be subject-matter specidists,
did a many as haf of teachers report
that their schools considered “socia
studies ingenerd” important. Although
there were some variations between
grades, just alittie over one third of dl
teachers indicated their schools thought
history important. Approximatdy a
quarter of al teachers reported that
geography was mnsidered important in
their schools. Only 14%of dl teachers
felt their schools regarded learning
about the economy asimportant.

Teachers Rate Acceptance of
Cultural Diversity asa More
important Rationale for Teaching
Social Studies than Leamning about
American Heroes

Teachers were given six rationales often
cited for including socid studies inthe

school curriculum and asked to rate
each besed upon the degree of enphasis
they felt the rationde should receive
in the curricufum (Table 1). Although
majorities of teachers rated each of
the six reasons as important, there
werevariations depending upon grade
levels and little difference in the two
reasons that were rated mostimportant.
Teachers rated the following reasons for
teaching socia studies in descending
order of importance: promoting
acoeptance of culturd diversity (85%),
learning about the Constitution and US.
system of government (84%), thinking
criticaly about American institutions
and culture (78%), |earning to i nteract
socially with others (75%), learning.
about injustice inthe American system
(70%), and fearning about American,
historical heroes (67%).

Teachers Rate Student-centered
Instruction as Their Preferred Style
but the Largest Percentage of
Respondents Employed Teacher-
centered Instruction in Their Most
Recent Social Studies Class

Teachers reported that they tend toblend

“acombination of teacher-centered and

student-centered instruction in their
dassrooms. A majority of teachers
indicated that their teaching style was
student, rather than teacher-centered .
Still,w henasked toindicate from alist
of eight possiblei nstructiona m ethods,
which ones they used in their last socid
studies classperiod, ahigher percentage
(90%) of teachers reported usingwhote
class teacher presentation/discussion
than any of the other methods. (Table
2) However, having students engaged
in“ problem solvingor critica thinking
activities® and *workingin smallgroups”
ranked as the second and third most
popufar methods most recently used
in class. Seventy-three percent (73%)
of teachers reported that the school
administration preferred that they use
student-centered instruction; however,
only 67% of teachers indicated a
preference for this method. Teachers
reported havinglittle control oversocia
studies themes, topics,
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Social Studies Teachers Think That
Their Preparation Has Been Less

than Top Quality

When asked to rate the quality of
their university history, socid science,
and professiond education courses,
student teachingwas theonly aspect of
preparation that even half of teachers
rated as “ very good.” Excluding student
teaching, 36% ranked their professiona
education courses as very good, 53% as
good, 8%as poor,and 1%as very poor.
Only 31 percent of teachers rated their
history and social science courses as
very good; 59% ranked them as good;
8%as poor, and 1%as very.poor.

Since only 17% of fifth-grade teachers
and 10% of second-grade teachers had
more than ten courses in history or
socid science as undergraduates, their
ability to rate the usefulness of these
courses isopen to question. Only at the
eighth-grade level did amajority (60%)
of teachers report having taken ten or
morehistory or socid science courses.

Teachers Cite Improving Subject
Matter Knowledge and M astering
Better Methods for Teaching Content
as Top Professional Development
Needs

When asked to choose from eight
areas they thought were important for
their professiond development, socid
studies teachers at all levels sdected
“presenting content effectively” and
“subject matter knowledge” as their top
two needs. Teacher citation of these
two professiond needs could well
be an implicit recognition on their
part of serious deficiencies in their
undergraduate preparation to become
socid  studies instructors (Table
3). Teachers in low-income schools
accorded even more importance to
these two professiond development
areas that teachers in more middte class
communities.

Many Teachers Do Not Perceive The .
Impact of Standards, Testing and No
Child Left Behind as Harmful
Degitethe justifiable nationa emphas's
on standardized reading and math test



scores, wefelt it wasimportant to assess
whet effect this emphasis might have on
the place of socia studies in the cur-
ricutum.One reasonable concern js that
socid studies might be even moreweak-
ened as a result of recent federal and
date teding. VWefound thisconcern to be
only partiadly supported by the data

Although the majority of teachers
(61%) reported that state testing has
had no impact on theamount of timefor
socid studies, 26% did report that they
now spend less time on social studies.
Teachers had similar reactions regarding
the impact of No Child Left Behind leg-
islation on time for social studies. Fifty-
six percent (56%) of teachers surveyed
believed generd standardized testing
makes social studies less enjoyable but
65% indicated that they would do less
direct instruction and moreinquiry and
group work if testing were to disappear.
A largemajority of teachers consider it
important to prepare students for state
socid studies tests and that number is
even greater among schools withahigher
percentage of low-income students.

While there are considerable differ-
ences of opinion among teachers whose
students take stafe tests sbout thosetests,
more second- and fifth-grade teachers
aresatisfied than dissatisfied with state
tests. However, eighth-grade teachers
show asignificantly higher level of dis-
satisfaction .with testing Fifty percent
of eighth-grade teachers said that they
weredissatisfied, compared to 45%who
were satisfied {the comparable statistic
for second- grade teacherswas 48%who
were satisfied, compared to 32% who
werenot).

Teachers[Personal Behefs as Liberals
and Conservatives Influence Their
Teaching

No clear ideologcd bias was detected
among teachers[Tat least not self-per-
ceived. About haf of teachers believed
that their mord, socid, and persona va-
ueswerein linewiththeir community. Of
the rest, an equal number felt they were
moreliberd or moreconservativet han
their communities. (Table 4) Sixty-five
percent {65%) of teachers stated that “ d!

TAELE 3 Professional Development Needs bl Incomelevel of Schoo! Students

Q Hereisa lis of professonal development needsteachersirequently identify. For eachons,
please ratehowimportant it isto youin yourown professonel development. Use a scalefrom 1
to Dwhere Tmeansit isa verylow need area for yourprofessonal devefopmentanda 0 rmeans
it isa veryhigh need area. (Shown: % saying 8, 9, or D[ highneed area).

Total 0to30% | 31to W% Tito
freel freel 100%
reduced | reduced free/
lunch lunch reduced
lunch
Presenting content effectively 68% 62% 69% 7%
Subject matter knowledge 66% % 65% 6%
Meeting the academic needs of cultur-
dly and leaning diverse studentsin 64% B% 66% %
your school
Meeting studentsi(social and psycho-
60% 60% % 68%
logical needs
Assessing student performance 54% 8% 5% 60%
Classsoom management 5% 5% 2% 6%
Constructivist teaching techniques 0% 5% 8% 56%
Preparing students for test taking £% 3% 5% %

TABLE 4. Influence of Valuesin Teaching

Q How often wouldyou sy that your views on moral,social andpoliticalisues influenceyour

approactto theteaching of ocialdudies...?

Total Grade 2 Grade § Grade 8
{Gades2 5 8.8
combined)
Ali of thetime 8% % % %
Some of the time 2% 5% 2% 48%
Seidom 2% 6% 27% 27%
Never 8% 8% % %

of the time” or “ some of the time” their
views on mord, political, and socid
issuesinfiuenced their approach to the
teaching of socid studies. O nly35% of
socid studies teachers responded that
they were largely value neutrd in their
gpproach to teaching in the classroom.

Conclusion
The resutts of this survey as might be
expected, reflect the complexity of the
topic. Afthough some of the findings are
somewhat r eassuring, thereisplenty of
data that should be a subject for great
concern gven the important role that
socid studies should playin theforma-
tion of American citizens.

Thefounders of this retiond! befieved
that education was vital to a successful
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republic. Asan ethnically heterogeneous
nation, founded on a set of core politi-
cd beliefs, the United States depends,
morethan mostcountries, oncivic liter-
acy. While high levels of competency in
reading, math, and scienceare necessary
for astrong nation, these done will not
guarantee nationd surviva. Civic and
hidorica literacy are d essentid ifour
republic i stoflourish. T hefinding that -
schools place lessimportance on socid
studies than most other subjects suggests
that the goal of civic literacy is not as
highly vdued astherhetoric might sug-
gest. Those citizens and policy makers
who believe that someearly understand -
ing of the economy is essential face an
abysma situation. Economics was rated
dead lastin our study.



Another important finding in our
study isthat teachers intwo of the three
grades surveyed (second, fifth), spend
littte classroom time on socid studies.
Students’ low performance on tests of
civic, historical, geographic, and eco-
nomic knowledge is easily understood
in light of these findings. Students’ per-
formance on standardized testsisinpart
a function of time on task. Itisalso a
function of the content and quality of
instruction.

it is likely that teachers spend more
timeon delivering quaity instruction in
those subjects teachers prioritize asmore
important. We also find it a subject of
great concern that elementary teachers
rated American heroes the socid stud-
ies topic they felt deserved the least
emphasis of the six options presented.
This could be reflective of an attitudi-
nd seachangeinour culturerédativeto
the recent past. For dmost 50 years the
majority of academic and media elites
have denigrated heroes, promoted “anti-
heroes,” and focused inordinate atten-
tion upon often-superficia celebrities It
seemsthat even teachers of our nation’s
children have been influenced by the
message that the study of courageous
individuals who make a difference is
relativelyunimportant.

Also, the finding that acceptance of
cultural diversity was rated the most
important reason for teaching social stud-
jes, can help to explan low performance
on standardized tests. Our experience
has been that “diversity” curricula, in
stark contrast to solid worldgeography
and history content, are superficia at
best and politicized atworst.Webelieve
that thisstudy is highly significant inthe
partia light it sheds on the decades-long
attempts by various groups to devaue
American traditions and vaues. inthe
minds of many socid studies educators
today, coreAmerican values and the tra-
ditional heroes that embody them now
appear suspect.

We think that our finding that socid
studies teachers areawareof the | imita
tions of their subject-matter preparation
programsisimportant. Most A merican
students receive their first forma US.

history instruction in the fifth grade.
Weconsider the finding that more than

80% of fifth-grade teachers haveten or
less university courses inany history or
social science to be strongevidence that
thelarge majority of the firstUS. history
teachers our children encounter arewoe-
fullyunprepared. Teachers appear torec-
ognize that they need astronger subject

matter background to teach effectively,
and they identify subject matter and how
to teach content astheir most important
profesiond development needs. Wefee!

that schools of education should heed

this warning by teachers and re-exam-
ine the assumptions that result in only
limited time for subject matter courses

incurrent programs. You can't teach wel!

what you don't know.

Weadso wanted to examine the clam
that schools of education, and higher
education in general, are places where
prospective teachers are indoctrinated
with ideologes that contrast with
Americans’ world views. Two thirds of
the teachers indicated that their mord,
social, and politica values influenced
their approach to teaching socid studies.
Half of these respondents reported hold-
ing values congruent withtheircommu-
nitieswhilehdf reported holding more
liberd or more conservative views than
their communities. |t would appear that
in some cases the social studies class-
room may be politicized in a manner
inconsistent with community values.

Wefind wecan identify nosinge fac-
torthat is thesourceof the problem that

" could beused to“fix™ the social studies.

One of the many reminders that socid
studies education needs “fixing’ can
be found in the nationd McCormick
Tribune F reedom Museum Tandom sur-
vey of 1,000 adults.? This poll found
that 22% of Americans could name dl
five members of the Simpson family car-
toon show, but only 1 in 1000 could
name dl fiveFirs Amendment freedoms
Jay Leno'sstrestinterviews, generd sur-
veys of Americans’ level of historical
and civic knowledge such as the Five
Freedoms surveycited above, aswell as
data from the National Assessment of
Educationd Progress (NAEP), dl pro-
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vide sources of concern about thequality
of socid studies education today.

On the one hand, we find some of
the surveyfindings reassuring Wefind,
in general, that teachers are positively
engaged intheprocess of reform of socid
studies withamore substantivefocus on
high-quadity subject matter. More ele-
mentary teachers aresatisfied with their
date standards and teding programs than
dissatisfied, and the impact of state test-
ingand No Child Left Behind appears to
haveless overall impact on timegpent on
socid studies instruction than is some-
times asserted. Another indicator of the
priority being placed on strong subject
matter is teachers' awareness of their
own professiond development needs.
The fact that teachers identify their top
two professiond development needs
as “ Presenting content effectively” and

* Subject matter knowledge® suggests to us
that teachers both recognize thelimitsof
their teacher education programsin this
regard and feel the need to address their
weaKnesses.

Onthe other hand, wefind much to be
concerned about. Given theimportance
of citizens' knowledge of history, civics,
geography, and economics to the effec -
tivefunctioning of our republic, itistrou-
bling to see how little time and impor-
tance isattached to the socid studies in
comparison to other areas of the school
curriculum. Wefind the low importance
attached to economics especidly trou-
bling gven the importance of economic
and financial literacy to individual suc-
cessand genera prosperity. VWedso find
alarming the low importance attached
to teaching about American heroes. It
is difficult to see how one can teach a
history that inspires civic participation
without according a prominent place to
the examination of the lives of exem-
plars of the American citizen. This is
especially true at atime when the United
States isengaged in g obal strugge againgt
enemies of American ideds.

We feel that today there is a discon-
nect between what social studies teachers
need to be successful and what they are
being taught in their teacher prepara-
tion programs. The consequences can



be found in the teachers’ identification
of their professiona devel apment needs
and in their evaluation of their prepa-
ration as having been of less than top
quaity. Webelieve that if socid studies
education istoimprove, university-level
teacher preparation must be restructured
so that prospective teachers come to see
the value of mastering subject matter,
actually learn more content, and develop
effective pedagogical skillsfor teaching
subject matter. &

Notes

1

Thisstudyisonesiep inwhe hasbecome knownas
the*Conirarian Frojed” |n 1995, agoup oflong-

termNdiond Coundlfor the®dd Sudiesmam-
bers deddad fo form a spedd interest group in

responsstowha wes percdved asa deddadly anti-
contentand palitically corred drift withintheorge:
nizgtion. |t was the Contrariansjudgrent thet the
orgenizeion, and hencethewvoice of sodd gudies
educetion, hed bean captured byscholarswhosaw

the sodd studiesasamechanismfor trangforming
Amgicen aulturerahe then teedhingthened gn-
erdtiontopressrveand honor demoardictraditions
and Angricn vdues In the 12 years tha the
Contraian gop hesbeenin eddece marbers hae
or g 2ecissssionset NCIB annud mestings, written
jourrdatidesandrmosrenaitypublishedhebook
Wheelid Sooial SudiesGoWiong ?

2 Reported by the Assodetad Fress on March 1,
2008.
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Methodolo gy

The three authors and the staf of the Canter forQurvey Research and Analyss a the
Universty of Connecticut developed the quetionnaire jointly.

Tdephon einterviews were conducted by the Center for Survey Andyss CRA) in
Sorrs Connecticut. Professona survey interviewers trained in ¢andard protocols
foradministering Survey ingruments, conducted dl the intendews The draft survey
quedtionnaire and fidd protocols were thoroughly tesed priorto starting the formal
data collection period. Tdephone inteniews for theproject were conducted during
April, May and June 2005. Atota of 105tinterviews were conducted—351 interviews
with second-grade teachers 350 with fifth-grade teachers and 380 with eighth-grade
teachers The interviews were generdly BSto 17 minutes in length.

in order to achieve arepresentative , nationa sample of publicschool social gudies
teachers, CSRA employed thefoliowing multi-step method. A nationally-represntative,
random sampling of public dementary schools was drawn fromthe comprehensive,
representative data base available from the Nationa Qenter for Educational Satistics
(which maintains and regularly updates this databass). The sampling frames were
cleaned of all cchoolsthat do not teach grades 2, 5or 8.1n di, threediffrent sampling
frames—schoolsthat teach second graders, schoolsthat teach fifthgraders and schools
that teach eighth graders—were pulled o a school would nothave to teach i three
gradesto falintothe sample. The gze of theschool fiurber of studentswas factored
into theselection process—larger schools those with more sudents) had agreater
chance of being sdlected.

In these types of surveys, it is typically more difficult to reach larger schoolsin the
urban centers The Northead istypically harder than the South or Midwest. Therefore,
wefollowed agrict one-to-onereplacement protocolbased uponthesethree variables
(urbanicity, 9ze of school and region of the country). For example, if a large urban
school inthe Northeaet was randomly sslected forthe sudy and refused to partici -
pate in the study, another school that was dso large, urban, and in the Northeast was
sdlected totake its place. This helped ensure proper nationa representation of al
public schools

Initialy, telephone calls were ptaced to thefrontofficeof thesdected schools asdng
forthe whdol'spa’tidpation in the study. CIRA then worked with thefront officeto
randomly select asocia studies teacher (or sscond/fifth grade generdigt teacher). A
common random selection method, thealphabet method, was used forthisstudy. For
example, we might ask to speak to asecond-grade teecher whose last name beginswith

“F" orthe letter closedt to“F The letters would be randomized. Interview appointments
were then scheduled with that teacher, at a time or location mogt convenient to him
or her @ schoo! during the day or a home in the evening—responde nt’schoice). All
interviews were conducted via telephone.

The sample error associated with asample of this sze, 1051 isplus or minus 3%,
meening that thereisless than one chancein twenty that the results of asurvey of this
kind would differ by more than 3%in either direction from the results which would
be obtained if all members of the sample frame had been sslected. The sample error
islarger for sub-groups

OF theteachers inthe sample, 74% were female and 26% male. The proportion who
were white was 85%, and 5% were non-white. Inthe sample, 46% had aBachelor’s
degree, 43% had aMaster’s 10% had a"Mater's plus 30"or Post Maser’s certification,
and ®bhad aPh.D.or E.D.

Most of the teachers had more than ten years of teaching experience: 34% had
taught for morethan 20 years, 26% for 1o 20 years 21% for6 to 10 years, and 18% for
1to Syears, while Powere fird-year teachers
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