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Data:
Number of Surveys Circulated – 612 (e-mail, USPS, public hearings at professional conferences, and personal interviews)


Number of Responses – 120 (19.9%)

Hearings:
• NCSS Great Lakes Regional Conference (March, 2001)


   Bloomington, MN


• NCGE Annual Meeting (August, 2002)


   Vancouver, BC


• Illinois Council for the Social Studies (October, 2002)


  Naperville, IL


• NCSS Annual Meeting (November, 2002)

    
   Washington, DC


• North Suburban Chicago Social Studies Roundtable (January, 2003)


   Wheeling, Il


• North Cook County Intermediate Service Center (April, 2003)


   Des Plaines, IL

Respondents:
Elementary Teachers 
 
5%


Middle School Teachers 
7%


Secondary Teachers 
 
20%


School Administrators  
2%


Education Professors 

52%


Academic Geographers  
7%


Educational Consultants 
7%

Objectives:
The purpose of the GENIP survey on Geography for Life: National Geography Standards (1994) is to determine

1.  the general attitude and opinion among geography educators about the value and effectiveness of the Standards

2.  how the Standards are being used and by whom

3.  the perceived strengths and weaknesses of the Standards

4.  the redundancies and omissions evident in the Standards

5.  recommendations among geography educators for updating and improving the Standards

Response Summaries::

Question #1 – How have you used the National Geography Standards?

     
• Overwhelmingly, respondents indicated that they used the Standards as a resource to inform curriculum development, and unit and lesson planning, and to align their work in those areas to the Standards.

• Education professors said they used the Standards in three major ways:



1.  to provide pre-service students with a framework of geography


2.  to  demonstrate to undergraduate and graduate students how to incorporate the Standards in their unit and lesson objectives

3.  to require all students to include Standards’ content in the development of their units and lessons.


• Standards are used universally in summer geography institutes but no respondent provided any clear explanation as to how they were utilized beyond reporting that copies of the document were distributed to each attendee.


• The Standards have served frequently as a reference for the development  


 of state standards.  Several respondents referred to the National Standards as a “political document” because Geography for Life has been helpful in promoting geography education in state legislatures and state departments of education.


•  The National Standards have been used as a resource in the following ways:

1.  in the preparation of articles for professional journals

2.  in the preparation of dissertations, research papers, and reports for curriculum committees to faculty councils and local boards of education

3.  as a model for district and school standards’ development

4.  in the development of Advanced Placement Human Geography courses

5.  in test development in geography, history, and other social studies courses

6.  in the preparation of a web site for geography teachers 

Question #2 – What do you consider to be the importance and value of the National Geography Standards?

• The National Geography Standards are comprehensive and easily understood.

• The National Geography Standards are a resource for setting a common set of student expectations applicable across the grade levels in every part of the United States.

• The National Geography Standards provide a framework for guiding curriculum development and a context for the analysis of geography’s role in the K-12 social studies ands science programs.

• The National Geography Standards illustrate how geography relates to other disciplines within the physical and social sciences.

• The National Geography Standards focus on the substance and meaning of geography as an academic discipline.

• The National Geography Standards not only identify important geographic content about what students should know and be able to do but also the important geographic skills necessary for becoming effective problem solvers and decision makers. 

•  The National Geography Standards are an influential resource in persuading school districts to include more and better geography in their program of studies. 

•  The National Geography Standards assist teachers with limited preparation in geography in understanding the nature and breadth of the discipline.

• The National Geography Standards provide grade level examples for each of the 18 Standards illustrating the major concepts and skills of geography.

• The National Geography Standards are a useful tool for mentoring new teachers because of the knowledge and activity statements that are a part of each standard.

. 

Question #3 – Have the National Geography Standards influenced curriculum and staff development in your school/district/state?

This was the least answered question in the survey.  Many respondents simply wrote “yes” and provided no explanation.  That might explain why there were no responses describing the impact of the Standards on district or school staff development programs.  However, two patterns did emerge from among those who provided some explanation.

1.  In many states, standards development committees relied heavily on Geography for Life for guidance in crafting state geography and social studies standards.  Some respondents called them “user friendly”, and several indicated that they were the best developed of all the national content standards in the social sciences because of their clarity and precision. 

2.  The power of the National Geography Standards has been responsible for the creation of required and elective high school courses (especially in major cities in the United States).  They have also been influential in curricular work in summer institutes offered by many state Geographic Alliances.  In one state (Kentucky), a respondent noted that the Standards play a major role in mandated “teacher academies” each year.

Interestingly, one respondent from the teacher education corps who often serves as a consultant, observed: “My work in school districts in my state over the past 10 years has revealed that the standards have become a regular part of professional-level conversations among educators teaching geography content and skills.  They provide teachers with a coherent framework for seeing geography’s big picture.”

Question #4 – Have the National Geography Standards had an evident influence on the development of standards in your state?  Comment.

All respondents agreed that the National Geography Standards have, in one way or another, played a shaping role in the development of state standards.  They have been the principal determinant in referencing standards in all but a few states.  In fact, many states utilize the same framework as Geography for Life.   However, some made their positive assessment about the influence of the National Standards somewhat guardedly by noting:

.

1.  The National Geography Standards are “fused” in the state standards because they are not discrete subject standards, rather general social studies standards.

2.   Some noted that the complexity and length of state standards made it difficult to identify any clear relationship to the National Geography Standards.  Their impact is more oblique than direct.

3.  In a few states, the Five Themes dominate the geography standards with only minimal evidence of the presence of the National Standards.

In responding to this question, one person noted: “I find that many teachers still have little or no familiarity with the National Geography Standards.  They tend to be exclusively focused on state standards and state curriculum guidelines.  That is largely because the state testing program.  Thus, it behooves the geography education community in all states to make sure that state standards align with national standards.  As a national model, the National Geography Standards are an invaluable and a thorough representation of the discipline of geography.  They should be promoted vigorously to those who write/edit/review/update state standards.”

Question #5 – If the National Geography Standards have affected the way you assess students, please comment.

More than half the respondents either did not answer this question or noted that the National Geography Standards had little or no impact on the way they use assessments.  

Among those who offered a comment on assessment, these summary statements are typical.

1.  To use the National Standards effectively in the assessment process, teachers must understand how to develop rubrics.  However, many do not, thus leaving a lot of evaluation to personal intuition (“I know an A paper when I see one.”) and to largely unscientific methods of grading.

2.  When used carefully, the National Geography Standards provide criteria for assessing what students know.  They help teachers bring precision to developing test questions.

3.  The National Standards discourage the use of the “trivia testing” of isolated and unrelated facts.  Since the introduction of the Standards, testing has moved to incorporate higher order thinking skills where students must demonstrate an understanding of connections, patterns, physical and human systems, and how the principles of geography relate to other disciplines.

4.  The Six Essential Elements have become a helpful tool in building assessments especially in preservice methods courses and other courses relating to geography education.

5.  Because geography tends to receive minimal attention in many state testing programs, teachers are satisfied with using the traditional modes of assessment (i.e., recall-based multiple choice questions, fill-in-the-blank questions, “list” questions, “identify” questions, “locate” questions, etc.).

In answering this question, one respondent wrote: “The Standards provide guidelines for testing congruency between objectives, instructional strategies, and outcomes.  They remind us to look for the answer to the question Where is the geography? in each lesson or activity.”

Question #6:  If you are involved in teacher education, what impact (if any) have the National Geography Standards had on the preparation of teachers?  Comment.

Responses to this question varied from what is apparently a very superficial use of the National Geography Standards in education courses to class experiences where the Standards are central to the curriculum.  Some professors indicated that they “introduce” the Standards to their students while others stated that “…the Standards are central to everything we do.” The pattern of utilization probably lies somewhere in between.  It is clear the National Standards play an important role in the preparation of preservice teachers in social studies and geography methods classes and are generally taken quite seriously by education professors.  How they are used tends to be more of a reflection of a professor’s attitude toward standards-directed education than on the quality and effectiveness of the National Geography Standards.

Throughout the survey regardless of the question, respondents made reference to the Five Themes.  More often that not, they affirmed that while the Themes were helpful organizers, the National Standards were much more inclusive and far more representative of what ought to constitute the content of K-12 school geography programs.  

These two statements written in response to Question #6 provided an interesting contrast in viewpoint about the Themes and the Standards.

Professor’s Statement on the Five Themes:

“I teach many students who are majoring in education.  In my introductory courses, I always focus my students on the Five Themes of Geography, which I believe provide a much more workable focus for geography than the Standards because the Five Themes were/are manageable.  You can get your arms around Five Themes and try to work with them and understand them more deeply.  To try to have students learn the 18 content standards is not worth the time.  However, if you add depth and sophistication to the Five Themes, they can “meet the standards.”  However, once the Themes are mastered, the 18 standards as published in Geography for Life can be as valuable tools for teachers building units and lesson plans.” 

Professor’s Statement on the National Geography Standards:

“I give students articles which argue against using the Five Themes, and in favor of using the National Geography Standards.  But, unfortunately, they have heard from other education professors about the wonders of the Five Themes. Those who have been teacher aids in classrooms have learned from teachers how easy the Five Themes are to use. The simplicity of the Themes seems to win out. It is just so much easier to have students list characteristics than have them use those characteristics to understand how and why people act as they do. I continue to search for ways to raise the level of teaching geography through the use of the National Geography Standards.”

Question #7 – Please comment on areas in the National Geography Standards where, in your judgment, topics have received either too much or too little emphasis.

Most respondents state that the National Geography Standards are “well balanced” and include appropriate geographic content.  In the public hearings, attendees often asked why the National Standards could not be presented as simply as the Fiver Themes.  Some suggested a greater emphasis on the Six Essential Elements (the Standards’ organizing framework) since there seems to be a high correlation between the Themes and the Essential Elements.

No one indicated that there was too much emphasis on any one topic, but the following are areas where respondents felt a need for either the inclusion of a topic or a greater emphasis on ones already present in the National Geography Standards.

Suggested Topic Inclusions

        Topics Needing More Emphasis



•Geographic Information Systems

    • Physical Systems



•Geographic Positioning Systems

     •Human Systems



•Globalization Issues



     •Skill Development



•Environmental Issues



     •Uses of Technology


•Gender Issues




     •Learning Taxonomies

Question #8 – Should the National Geography Standards be published in an edited and modified format?  Would it be helpful to have three booklets (grades K-4, grades 5-8, and grades 9-12) instead of the single document Geography for Life? 

The word that best summarizes the response to this question is “ambivalent”.  Most respondents indicated that they were satisfied with a single document because it provides the continuity necessary to get a total sense of what students should know and understand about geography across the K-12  grade levels.  They argue that the document as it presently exists offers a curricular panorama that would be compromised if published in “benchmark” volumes.  On the other hand, many who supported the single document presentation also argued for separate books.  They believe that smaller books reflecting the grades K-4, grades 5-8, and the grades 9-12 benchmarks would make the National Standards more appealing to teachers (especially elementary and middle school teachers) and would also make them more manageable.  Many respondents suggested that if packaged as separate books, it would be helpful to include grade appropriate information on such topics as learning theory, skill development strategies, and teaching strategies. 

One respondent’s answer captures the uncertainty expressed about this question;:“The idea of separate books is appealing (especially for classroom teachers), but as a professional matter, I don’t see how breaking the document into three chunks will produce better geography.  It is,  on the whole, better that the reader see the  big picture.”

Question #9 - In your professional opinion, what are the areas of omission in the Standards due to either recent changes in the discipline (e.g., research information on global warming and other environmental issues, demographic data resulting from the 2000 census, changes in alliance systems and regional economic structures due to globalization, etc.), or changes in technologies (e.g., GIS, on-line courses, the expansion and availability of the Internet for student research, etc.)?
The responses to this question were quite similar to those for question #7 with a major emphaisis on the inclusion of more technology.  While there was no recommendation for a discrete technology Standard, there were suggestions that examples be included in both the knowledge statement and the learning opportunities that complement each Standard at each of the benchmark grade levels.  Many respondents indicated that Standard  #1 ought to include more information and more examples about the types and uses of technology (especially GIS, GPS, and Remote Sensing).

The following two statements by respondents offer a thoughtful  analysis  summarizing  the general reaction to this question:

1. “I don’t feel that the standards have significant areas of omission.  I do, however, see room for the inclusion of technology within the current standards, especially in the first standard. On balance, I feel that the standards are broad enough and flexible enough to deal with changes in the discipline since the mid-1990s.” 

2.  “I suppose we will be chasing after the changes in technology for the foreseeable future, but I would be selective in editing the document lest it become a patchwork.  While not ignoring important changes in the environment, I would urge that the document reflect, as much as possible, essential rather than temporal content, skills, and perspectives.  Otherwise we will get caught up in spending enormous energy running in circles and wasting time, and diffusing our focus.”
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Geography Education National Implementation Project
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NATIONAL GEOGRAPHY STANDARDS SURVEY
Dear Geographic Educator:

The purpose of this communication is to invite your input on issues and questions relating to Geography for Life: National Geography Standards (1994). 

In anticipation of 2004, the tenth anniversary of their publication, the Geographic Education National Implementation Project (GENIP) Steering Committee is beginning a review process to determine how the Standards have been received within the education community.   The Committee has asked me to launch that effort by acquiring some basic information so that informed decisions can be made about the future of the Geography Standards in the United States.  My purpose is to invite comment about the effectiveness of the Standards, how they are being used, and what constitutes their strengths and weaknesses.

I would greatly appreciate your taking a few minutes to consider the attached questions.  You may answer them as listed or write your reflective impressions in a paragraph or two.  Whatever way you choose to respond, be assured that your reaction will play an important role in the review initiative that the GENIP Steering Committee has undertaken.  If you would like to share these questions with colleagues, their input would be most welcome.

As a small token of my thanks for your efforts, I am also attaching a set of

standards-based problems in geography that you might be able to use.

Please return your response to me at jmarran@ncisc.org (or by mail or fax).

Thank you for your help.

Jim Marran

125 Fourth Street

Wilmette, IL  60091

Fax: 847-853-873

Assessing Geography for Life: National Geography Standards (1994)

1.  How have you used the Geography Standards?

2.  What do you consider to be the importance and value of the National Geography Standards?

3.  Have the National Geography Standards influenced curriculum and staff development in your school/district/state?

4.  Have the National Geography Standards had an evident influence on the development of standards in your state?  Comment.

5.  If the National Geography Standards have affected the way you assess students, please comment.

6.  If you are involved in teacher education, what impact (if any) have the National Geography Standards had in the preparation of teachers?  Comment.

7. Please comment on areas in the National Geography Standards where, in your judgment, topics have received either too much or too little emphasis.

8.  Should the National Geography Standards be published in an edited and modified form?  Would it be helpful to have three booklets (grades K-4, grades 5-8, an grades 9-12) instead of the single document of Geography for Life?

  9.  In your professional opinion, what are the areas of omission in the Standards due to either recent changes in the discipline (e.g., research information on global warming and other environmental issues, demographic data resulting from the 2000 census, changes in alliance systems and regional economic structures due to globalization, etc.), or changes in technologies (e.g., GIS, on-line courses, the expansion and availability of the Internet for student research, etc.)?

Please check the appropriate item.     _____ Elementary     _____ Middle School

 _____ Secondary     _____ Administrator     _____ Education Professor     

_____ Academic geographer     _____ Consultant     _____ Other (please identify)

Thank you for your assistance.  Please return your response to Jim Marran, 

jmarran@ncisc.org

Moving Up to Standard

Some Problem Solving Challenges Based on

Geography for Life: National Geography Standards (1994)

Grades 7-12

Note:  Please accept these lesson ideas as an expression of thanks for completing the GENIP Standards Survey.  The following situations reflect real-life experiences that require a knowledge of the principles and content of geography if they are to be resolved successfully.  They will require  students to use their mental maps of Earth, exercise their research skills employing the tools of geography, and apply their understanding of the physical and human processes that influence the world in which we live.  These challenges represent the kind of authentic assessment models that are being used increasingly in geography classrooms at all grade levels to encourage students to apply geography to decision-making and problem-solving.  The parenthetical notation that concludes each exercise identifies the primary National Geography Standard being reinforced.    

1.  Several years ago Marge was diagnosed as having rheumatoid arthritis.  Under her doctor's direction, she has been taking medication and following a careful regime of therapeutic exercises to try to stabilize her condition.  The heat and humidity of the Chicago summers, however, has been especially difficult for her.  At her last visit to her doctor, he recommended a change of climate year round to a region with lots of dryness and low humidity.  He advised Marge that such a desert environment would certainly not be curative but it would make her more comfortable than living in Chicago.

Here are the coordinates (latitude/longitude) of four cities in the southern United States.  One is located in a desert climate zone.  Which destination should Marge choose?  Why?


a.  28°N, 80°W 


b.  29°N , 90°W 


c.  33°N, 112°W 


d.  32°N, 117°W

Note:  To help you get an orientation, the general coordinates of the Caribbean Sea are 15° N, 73° W, but don't confuse the sea with the Gulf of Mexico.  (Standard #7)

2.  The Tito Development Corporation is planning a subdivision in a hilly section north of a mid-sized city in the eastern United States.  The area is located on the Piedmont.  As part of the organizational plan, the streets will be named after major mountain ranges in the Appalachian chain.  Suggest at least four appropriate street names for this new neighborhood.  Provide a brief explanation for your choices that connect them to the physical geography of the region.  (Standards #6)

3.  If you travel on Amtrak from New York to Denver, you will go from the Eastern Time Zone through the Central Time Zone to the Rocky Mountain Time Zone.  How should you set your watch to be sure you are on Denver time when you arrive?  Put your explanation in the context of the purpose of the world's time zones.  (Standard #5)

4.  Alex is flying from Milwaukee in the Central Time Zone to visit his sister in San Francisco which is in the Pacific Time Zone.  The flight time is 3 1/2 hours.  If he leaves Milwaukee at 9 A.M., what will be the local time when he arrives in San Francisco?  Explain how you arrived at your answer.  (Standard #5)

5.  A metal fabricating company in the southeastern United States is planning to process copper as one of its products.  The purchasing agent is trying to find a source for a cheap and available supply of the mineral somewhere in the western hemisphere.  His initial research indicates that South America is his best prospect.  Which country on that continent is he most likely to choose?  Why?  (Standard #4)

6.  The City Council of a mid-sized United States city has recently contracted with a team of geographers specializing in locational analysis.  The aldermen want some recommendations about a site they have selected for a new regional airport.  To help in the study process, they provide their geography consultants with a series of aerial photographs of the proposed site.  What difficulty will the team have as it examines the pictures in detail?   (Standard #1)

7.  Within the last decade a tiny stowaway shellfish (known as the Zebra Clam) from the Black Sea has invaded the Great Lakes and the Mississippi River.  It has come through the St. Lawrence Seaway on ship ballast.  This foreign agent is making a nuisance of itself by clogging water intake pipes and filtration systems in hundreds of cities and towns along the lake shores.  The control costs are skyrocketing and costing municipalities hundreds of millions of dollars annually.  Of course, that means higher taxes and higher water bills.  What benefit, if any, has the clam been to the streams and lakes it has invaded?  (Standard #15)

8.  A highly successful development company is planning to purchase a strip of land along the coast of North Carolina to build a resort community for vacationers and retirees.  One of its most attractive features of the site is a fairly well preserved tidal marsh.  The company's engineers have conducted several feasibility studies over the last year to determine how to use the property in a profitable yet responsible way.  Which of these human activities is likely to have the most negative impact on the ecosystem of the tidal marsh?  Develop a rationale for your answer.


A.  draining a part of the marsh to build a marina for pleasure boats

B.  constructing a pontoon bridge across the marsh with several landfill parking lots along the way for summer tourists who will visit the marsh via skimmer 
boats operated by the development company   


C.  planning to make the marsh into a fish and game preserve for seasonal  hunters and year-round fishermen

D.  donating several thousand acres of the marsh to the National Park Service to become a part of its national seashore project and developing the rest as a high-
rise condominium community for retirees  (Standard #14)

9.  Physical processes are constantly at work either renewing or modifying the landscape.  If you go on a camping trip to a desert region in the southwestern part of the United States, what are some of the physical processes you will likely observe?  Be able to explain the kind of impact they will have on the desert environment.  (Standard #3)

10.  Recent newspaper articles report that 1995 worldwide was the warmest year on record.  Some environmentalists and physical geographers argue this confirms that global warming is an increasing part of the present reality of Earth's environment.  What are some of the reasons being offered to explain this phenomenon?  Should we be concerned about the situation?  (Standard #16)

Prepared by James Marran

National Council for Geographic Education

Geographic Education National Implementation Project

GENIP

1710 Sixteenth Street, NW

Washington, D.C. 

Geography for Life: National Geography Standards (1994) - Ten Years Later

The purpose of this session is to invite input on a wide range of issues and questions relating to Geography for Life: National Geography Standards (1994).  In anticipation of 2004, the tenth anniversary of their publication, the GENIP Steering Committee is beginning a review process to acquire information about the effectiveness of the Standards, how they have been used, and what constitutes their strengths and weaknesses.

To provide some focus to the discussion, you are invited to address your comments to the these topics: 

· the importance and value of the National Geography Standards

· how the National Geography Standards have influenced and informed the development of state standards

· the role of the Standards in staff development activities

· the effectiveness of the Standards as a resource for K-12 curriculum development

· the relationship of the Standards to national, state, and local assessments

· the positive and negative power of the Standards

· the use of the Standards in teacher education programs

· areas in the Standards document where topics in geography have received too much or too little emphasis

· areas of omission due to either changes in the discipline (e.g., research information on global warming and other environmental issues, demographic data resulting from the 2000 census, changes in alliance systems and regional economic structures due to globalization, etc.), or changes in technologies (e.g., GIS, on-line courses, the expansion and availability of the Internet for student research, etc,)

Facilitator: James Marran, 125 4th St., Wilmette, IL 60091    847-256-0313
Fax: 847-853-8732    jmarran@ncisc.org
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